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Abstract

Teaching English in Japan can at times prove to be challenging for native English speaking teachers (NEST5),
especially those unfamiliar with the English education system of Japanese schools or the average English ability
level of Japanese students. The transition from high school English classes to a university English as a Second
Language (ESL) classroom setting may result in shock and confusion for students who have become accustomed to
the majority of their English classes being conducted in Japanese by a Japanese teacher. Given such challenges, it
would seem logical for both students and teachers both to utilize the L1 as a scaffolding tool to help facilitate learn-
ing, but use of the L1 in the L2 classroom continues to been frowned upon by many in favor of the ‘English Only’
dogma. The decision to use students’ L1 when teaching and in what capacity is a critical decision that greatly im-
pacts the classroom dynamic.

This study sought to learn the opinions and expectations of both Japanese university English language majors
and non-English language majors in compulsory ESL classes regarding NEST use of Japanese and code-switching
as a tool to assist English learning in the classroom. Two native English-speaking teachers administered a ques-
tionnaire to 189 students at a private university, as well as to two classes of first-year high school students at an
affiliated private high school. The data was tallied and compiled into several main categories: data from all uni-
versity student respondents, data from Teacher A’s students compared to Teacher B’s students, data from English
majors compared to Non-English majors; and data from the two high school student classes.

Results of the student questionnaires distributed in this study show that using Japanese or code-switching as a
scaffolding tool is perceived to a certain extent to have positive effects and was desired by the students themselves
in certain situations to help facilitate their learning. Although limiting the teacher’s use of Japanese is beneficial in
most contexts, using the L1 prudently does not detract from L2 acquisition if used appropriately, can help speed up

comprehension, and may ensure that all students understand the content being learned.

Teaching English in Japan can at times prove to be challenging for native English speaking teachers
(NESTSs), especially those unfamiliar with the English education system of Japanese schools or the average
English ability level of Japanese students. Although Japanese students must study English as a require-
ment generally starting in Junior High School onward, in my teaching experience even after six + years of
instruction a significant percentage of students often tend to be at a lower than average level of ability due
to various systematic factors—the low frequency and/or quality of English instruction received, the lack of
learning from a native teacher, and focus on receptive skills such as rote memorization and not on produc-
tion skills such as critical thinking, analysis and oral discourse.
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As aresult, the transition from high school English classes to a university English as a Second Language
(ESL) classroom setting may result in shock and confusion for students who have become accustomed to
the majority of their English classes being conducted in Japanese by a Japanese teacher. Students now find
themselves in an English-only environment with little to no support in their L1, or native language (Japa-
nese). For some this may be their first experience not only in a conversation-focused classroom, but learn-
ing from a native English teacher as well.

Due to the mandatory nature of first year university ESL classes for most students, classes often consist
of a student population with a large disparity of linguistic and English language ability. Students who per-
ceive little to no practical need for English for their major or in their future have low motivation, are inat-
tentive, unresponsive, or unwilling to participate or speak out in class. For these students, as well as those
who have chosen to study English but are unused to a native teacher or a conversation-focused classroom,
using the L2, or target language (in this case, English) exclusively in the classroom may “not only lower
motivation and morale, but also invite feelings of rejection, alienation and denigration of their own lan-
guage and culture” (Auerbach, 1993; Carson & Kashihara, 2012).

Given these factors it would seem logical for teachers to allow students occasional use of L1 in the
classroom. Accordingly, those who can utilize the L1 themselves as a tool should do so to help facilitate
this difficult transition and gradually ease students into being able to more freely express themselves in
the L2. Yet for the most part, historically the use of the L1 in the L2 classroom has been frowned upon by
institutions and academics, and discouraged in favor of the ‘English Only’ dogma (Phillipson, 1992; Auer-
bach, 1993).

However, there has been an ongoing debate regarding the possible positive aspects of using students’ L1
to facilitate learning in the ESL classroom. The next section will briefly highlight some of the key research
and studies that have emerged in the past two decades in response to the ‘English Only’ dogma.

Literature Review

The English Only movement began in the early 1960’s and promoted the belief that English is best
taught monolingually, and that if other languages are used to teach standards of English will drop (Phillipson,
1992, p. 185). For decades this belief was adhered to and utilization of students’ L1 in the ESL or English
as a Foreign Language (EFL) classroom has generally been viewed as detrimental to learning. In the past
two decades, however, the body of literature supporting use of L1 and its positive aspects in the L2 class-
room has been growing.

One of the first key advocates in this new body of work supporting use of L1 against the English Only
philosophy was Auerbach (1993). She presented evidence from research and practice which suggests that
“the rationale used to justify English only in the classroom is neither conclusive nor pedagogically sound”
(p. 15), and that there is evidence that “L1 and/or bilingual options are not only effective but necessary for
adult ESL students with limited L1 literacy or schooling and that use of students’ linguistic resources can
be beneficial at all levels of ESL” (p. 9). This relates to Krashen’s (1982) affective filter hypothesis, which
states that a learners’ ability to acquire language can be impeded if they are experiencing negative emo-
tions such as fear or embarrassment. If students are nervous or uncomfortable, their affective filter is high,
and the amount of input they can absorb and retain is greatly reduced since they are focused on factors
other than learning. These students will also often have low self-confidence, and choose not to participate
or speak out in class due to fear of embarrassment. In order to reduce this anxiety teachers can utilize stu-
dents’ native language, which can lower their affective filters and assist in creating a classroom environ-
ment with more productive learning.

Auerbach (1993) also argued that acquisition of an L2 is different from an L1—Ilearners cannot begin
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thinking in the target language right away, so initially allowing for the exploration of difficult concepts and
ideas or unknown vocabulary in their L1 is helpful for their development. It gives them more resources at
their disposal to express themselves and ask questions at the beginning stage of the L2 acquisition. Yama-
moto-Wilson (1997) adds to this point by observing “the contrast between the virtually universal success of
children in acquiring their mother tongue (MT) and the high failure rate of L2 learners remains as stark as
ever. There may be many reasons for this — social, cultural and psychological—but one possible contribu-
tory cause may lie in the failure of teachers to make meaningful connections between the target language
and the mother tongue.” Others explain that judicious use of the L1 is not an interference to the learning
process as English Only purports, but can be a great facilitating factor to help assist students to make high-
er cognitive adjustments while learning the new language, and students should not be punished for trying
their best to develop and express themselves and their ideas in the target language with the help of their L1
(Carson, E., & Kashihara, H., 2012). Storch and Wigglesworth (2003) explain that use of the L1 provides
students with “additional cognitive support that allows them to analyze language and work at a higher level
than would be possible were they restricted to sole use of their L2” (760). The L1 acts as a scaffolding
tool, providing strong initial support to the low-level language learner while allowing for the incremental
tapering off of use as their L2 abilities improve.

Burden (2001) explains: “Teacher beliefs that contrast sharply with those of students can drive oral lan-
guage learning and teaching into dysfunctional exercises or unhappy experiences for both parties” (p. 5).
This is an important issue, and it behooves educators to survey the student body to learn whether or not L1
use is desired and acceptable in the ESL classroom. The decision whether or not to use students’ native
language when teaching, and if so in what capacity is a critical decision an educator must make because it
so greatly impacts the pedagogy and classroom dynamic. Not using the L1 at all in the classroom may re-
sult in students being unresponsive, inattentive and unwilling to participate or speak out, especially in com-
pulsory classes, due to confusion or lack of support. However, too much use of the L1 can have the same
effect, and be detrimental on the L2 acquisition process.

Prior Research (Japan)

There have been several key studies undertaken regarding Japanese university student and teacher at-
titudes and beliefs of the L1 in the L2 English classroom. In his survey of 290 Japanese students at five
universities, Burden (2001) found that “across all ability levels, it was felt that the teacher should know the
learners’ mother tongue.” He concluded “students want the teacher to use the target language exclusively
when it is being used in communication, but expect the teacher to have knowledge of, and an ability to use
MT when it is appropriate to explain the use of English” (p. 10). The majority of students in all the differ-
ent levels of English classes believed that the teacher should use the L1 to relax the students. “Both teach-
ers and learners recognized the value of occasional Japanese use to relax the students, to serve their basic
psychological need of not having their language rejected” (p. 8).

Benthuysen (2007) conducted a survey of 319 students consisting of English Communication majors
and International studies majors that were taking a core ESL curriculum to determine students’ attitudes
towards use of L1 by English native speaker ESL teachers in their classes, and if student attitudes towards
use of L1 in ESL classes differ depending on the purpose for which it is used. The results of his study indi-
cated that student attitudes toward use of Japanese in the ESL classroom differed somewhat depending on
the purpose for which the L1 was used, but there were a number of instances where Japanese was desired
or expected.

Lastly, Norman’s 2008 study examined the results of a survey conducted on 191 Japanese university
students regarding their views on three main topics: how much Japanese should be used by the NEST,
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whether it is more desirable to have a NEST who can speak Japanese or not, and the benefits and draw-
backs of Japanese used by NESTs in the EFL classroom. Results showed that a large majority of the stu-
dents had a desire for the NEST to speak Japanese in the ESL classroom, and believed the main function
of its use should be for back-up comprehension support. Norman concluded “from the perspective of the
students, it is obvious that teachers need to look more carefully at the level of students in their classes when
contemplating what amount of Japanese (if any) to use” (p. 697).

While a shift does gradually seem to be occurring in the viewpoint that there are clear positive advan-
tages of using the L1 as a learning tool in the classroom, many schools, instructors and educators still
continue to persist with an “English only” dogma. This study seeks to further explore and add to the above
research on this important issue.

Questionnaire Rationale

This study was motivated by a strong desire to learn the opinions and expectations of both Japanese
university English language majors, as well as non-English language majors in compulsory ESL classes
regarding native English speaking teachers’ use of Japanese as a tool to assist English learning in the class-
room. The aim of the questionnaire was to determine whether or not students felt the use of their L1 by
NESTSs was acceptable in class, and if so to what degree.

The current study differs from the majority of the current research in this area in that in addition to in-
quiring about L1 acceptability, this study also wishes to discover student opinion regarding NEST code-
switching as a pedagogical tool.

What is Code-Switching?

An area of much interest, debate and controversy in the realm of language is that of code-switching (CS)
among bilingual speakers—the mixing or integrating of elements from two languages into one conversation
or discourse. “All speakers selectively draw on the language varieties in their linguistic repertoire, as dic-
tated by their intentions and by the needs of the speech participants and the conversational setting” (Bullock
& Toribio, 2). A common occurrence among bilinguals is the use of elements from both their languages.
This language switching can take place with the insertion of single words, or larger segments of discourse,
and serves a wide variety of purposes in conversation.

Code-switching provides numerous useful tools and application for the bilingual speaker, which allow
for richer discourse and various means to express one’s feelings, emotions or identity in a way that doesn’t
always exist in monolingual speech. However, “While CS is viewed as an index of bilingual proficiency
among linguists, it is more commonly perceived by the general public as indicative of language degenera-
tion” (Bullock & Toribio, 1). The most common argument critics against bilingualism often claim is that
hearing two or more languages will confuse a learner, as well as that hearing a second language takes away
from proficiently mastering their first language.

The fact of the matter is, however, “there is no scientific evidence to date that hearing two or more
languages lead to delays or disorders in language acquisition. Most of the evidence indicates, if anything,
early bilingualism has advantages, such as metalinguistic knowledge (evidence of abstract thinking tran-
scending ability in any specific language), detecting ambiguity, making grammatical judgments and of
course proficiency in the given languages” (Myers-Scotten, 2006). Code-switching goes far beyond simply
filling lexical gaps, and can be an invaluable communicative tool for not only bilinguals, but for teachers
and educators in a classroom trying to provide the most effective instruction to English Language Learners
as well. Code-switching use in the ESL classroom in this study was concerned predominantly with words
or phrases that most learners did not yet know or were familiar with, or to clarify or provide scaffolding for
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a difficult concept after having explained it once in English. Some examples of code-switching include:
“Write your answer in K X% (capital letters).”
“T& BT (as much as possible) ask questions.”
“I care most about the JNIZ¥ (contents) of your writing.”
“What time or event would you most like to experience again and why? 5> F T what is the — 7 Hl |1
Vg L EEER you've had in your life?”
Therefore, in addition to L1 use, this study seeks to gauge Japanese university students’ views on NEST
code-switching use in the classroom.

Methodology

Two native English-speaking teachers administered a questionnaire (Appendix) to 189 students at a pri-
vate university outside Nagoya city, as well as to two classes of first-year high school students at an affili-
ated private high school. The questionnaire sought answers to the following questions:

1.) What are Japanese university students’ viewpoints on NESTs understanding and use of Japanese in

the classroom?

2.) What are Japanese university students’ viewpoints of code-switching in the classroom?

3.) Is there a (large) difference in opinion between English majors, and non-English majors in compul-
sory ESL classes regarding Questions #1 and #2?

4.) Given the choice, do students prefer to have a NEST who is capable in their L1, or one who is not?

The questionnaire was handed out at the beginning of class more than halfway through the fall semester,
after the students had already had a chance to get accustomed to their NEST’s teaching style.

According to Macaro (2001), there are three stances that teachers in monolingual classrooms can take
for providing English instruction:

1.) The Virtual Position, in which the classroom is viewed as existing in the foreign country being stud-
ied, and the aim of the classroom is complete immersion in the target language and the exclusion of
the L1 as much as possible.

2.) The Maximal Position, which states that teachers should use the target language predominantly as
the language of instruction and there is no pedagogical value in the L1, but due to environmental
conditions teachers at times have to resort to L1 use at times.

3.) The Optimal Position, in which pedagogically the L1 is not seen as detrimental to learning, and the
careful use of which can actually enhance learning of the target language at times.

In this study Teacher A adhered to the Virtual Position, while Teacher B the Optimal Position. Nearly
half of the classes taught by both Teacher A and Teacher B consisted of Japanese university English lan-
guage majors, and nearly half consisted of non-English language majors (faculties of Business or Com-
munication) taking first year compulsory ESL classes. Two high school English classes from the univer-
sity’s affiliated high school taught by Teacher B were also included as a contrast to the university student
responses. There were 21 questions total, 17 of which were closed, using the below five-point Likert scale,
and four of which were open-ended to allow students to think and provide a genuinely personal response.

1(-) 2 3 4 5(+)

Strongly Disagree Disagree No Opinion Agree Strongly

The questions were in Japanese and students were instructed to respond to the open-ended questions in
Japanese.
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Survey results and discussion

The data from the questionnaires was tallied and compiled into several main categories:

1.) Data from all university student respondents

2.) Data from all of Teacher A’s students compared to Teacher B’s students

3.) Data from all English majors compared to Non-English majors

4.) Data from English majors and Non-English majors for only Teacher A and for only Teacher B

5.) Data from the two high school student classes

The high school data was compared separately, and never combined with the university student data.
The survey data for all questions have been combined below into three main categories—Disagree (Strongly
Disagree + Disagree), Don’t Know, and Agree (Strongly Agree + Agree) for ease of viewing and under-
standing. (For the complete 5-point Likert scale data charts please contact the author).

Table 1: Student preference for NESTs speaking Japanese in the ESL classroom

The first six questions of the questionnaire related to the students’ preference for native English speak-
ing teachers understanding and use of Japanese in the ESL classroom.

Table 1.1: Preference of Japanese Use: All Students

All Students (n = 189)

Disagree IIZr(:(I)l\’:/ Agree
QI: Relaxed when Teacher knows Japanese 10% 30% 60%
Q2: Relaxed when Teacher uses Japanese 21% 30% 49%
Q3: Respect Teacher who studied/can speak Japanese 9% 26% 65%
Q4: Learn better when Teacher uses Japanese in class 18% 43% 39%
Q5: Feel more motivated when Teacher has studied/uses Japanese 12% 26% 62%
Q6: Feel less motivated when Teacher uses Japanese 46% 34% 20%

The total results of all university students included in this study (n=189) showed that for Questions 1
and 2, a high of 60% feel more relaxed in class when their teacher understands Japanese and 49 % when
s/he uses Japanese, with 10% and 21% of students disagreeing. 62% of students stated they feel more
motivated to learn English if their teacher has studied and can Japanese and more than a third claimed they
learn better when their teacher uses Japanese in class. About 20% feel less motivated to learn or stated
they do not learn better in such instances.

Comparing data from Teacher A of the Virtual classroom position, with Teacher B of the Optimal class-
room position yielded slightly different results:
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Table 1.2: Preference of Japanese Use: Virtual vs. Optimal

Teacher A (Virtual Position) Teacher B (Optimal Position)
Don’ Don’
Disagree Kl(l)gvst/ Agree Disagree Kl(l)z)lvst/ Agree
Q1: Relaxed when Teacher knows Japanese 12% 30% 58% 9% 29% 62%
Q2: Relaxed when Teacher uses Japanese 30% 29% 41% 14% 28% 58%
'R t Teach ho studi k
Q3: Respect Teacher who studied/can spea 15% 25% 60% 4% 24% 729%
Japanese
4: L hen Teach
Q . earn better when Teacher uses Japanese 26% 47% 27% 1% 39% 50%
in class
: Feel i hen Teacher h
Q5 ee'more motivated when Teacher has 15% 28% 57% 1% 20% 69%
studied/uses Japanese
Q6: Feel less motivated when Teacher uses 30% 43% 27% 59% 26% 15%
Japanese

Similar to Table 1.1 the majority of students seem to positively view teacher knowledge or use of Japa-
nese in the class, but the Optimal Position teacher’s students were more receptive than the Virtual Position
teacher. 58 % of Teacher B’s students compared to 41% of Teacher A’s students feel more relaxed when
Japanese is used and 69% compared to 57% feel more motivated. However, the most notable difference
was regarding Question 4—27% of Teacher A’s students claimed to learn better, while nearly half of
Teacher B’s students responded similarly.

Overall it appears students currently in a class with a teacher who understands or uses Japanese feel
more favorably towards it than students in an English-Only classroom. However, the Virtual teacher’s stu-
dents, while respecting Japanese ability knowledge, were on the fence about the actual use of Japanese in
the classroom with 26 % of them against it.

The largest disparity in results for the first six questionnaire questions came from the data comparing all
English majors with the non-English majors:
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Table 1.3: Preference by Major

English Majors Non-English Majors
Don’ Don’

Disagree KEZ‘:I Agree Disagree Kl(l)gvst/ Agree
Q1: Relaxed when Teacher knows Japanese 16% 36% 48% 4% 22% 74%
Q2: Relaxed when Teacher uses Japanese 32% 29% 39% 9% 27% 64%

: R t Teacher who studi k
Q3 Jazs;);ecse eacher who studied/can speal 13% 3% 559 59 16% 79%
4: L hen Teach
Q ine(a:lr::szetter when Teacher uses Japanese 26% 49% 5% 8% 35% 57%
Qs: Feel' more motivated when Teacher has 18% 31% 51% 79 15% 78%
studied/uses Japanese

Qe: ?;:;nleess: motivated when Teacher uses 30% 39% 31% 64% 27% 99%

Broken down by choice of major, an overwhelming 64% of non-English major students feel more re-
laxed in a classroom with an Optimal Position teacher, 78 % are more motivated to learn in this kind of
environment, and more than half stated they learn better. Comparatively, a much lower 39% of the English
major students feel relaxed, 51 % are more motivated to learn, and only 25% say they learn better. In fact,
31% of English major students agreed they actually feel less motivated to learn in an Optimal Position
classroom, compared with only 9% of non-English majors.

These results were expected, and to a large extent match those of previous studies discussed earlier
in the literature review. Clearly choice of major and whether studying English is a voluntary choice or
compulsory requirement greatly influences students’ preference for Japanese use by their NEST in the
classroom. English majors wish to be challenged in the L2 and prefer less of their L1, while Non-English
majors, who don’t have a strong personal motivation to study English greatly desire support in their L1.

The data results for English and Non-English majors were also separated out to distinguish between Vir-
tual and Optimal Positions:
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Table 1.4A: Preference by Major: Teacher A (Virtual Position)

English Majors Non-English Majors
Don’ Don’
Disagree Kl(l)gvst/ Agree Disagree Kl(l)z)lvst/ Agree

Q1: Relaxed when Teacher knows Japanese 13% 35% 52% 7% 21% 72%
Q2: Relaxed when Teacher uses Japanese 38% 27% 35% 14% 32% 54%

' R t Teacher who studi k
Q3 Jac;)s;)ne;e eacher who studied/can speal 15% 28% 579 15% 21% 64%

4: L hen Teach
Q inejlr:lls:etter when Teacher uses Japanese 29% 43% 23% 22% 2% 36%
Qs: ;ijlet‘;::e?;;zzz:g when Teacher has | 20, | 3000 | 479 1% | 10% | 79%
Qe: ?;pe;nleess; motivated when Teacher uses 24% 40% 36% 47% 45% 2%
Table 1.4B: Preference by Major: Teacher B (Optimal Position)
English Majors Non-English Majors
. Don’t . Don’t
Disagree Know Agree Disagree Know Agree

Q1: Relaxed when Teacher knows Japanese 18% 39% 43% 2% 23% 75%
Q2: Relaxed when Teacher uses Japanese 23% 33% 44% 7% 24% 69%
Q3: i;s:;ﬁ:eTeacher who studied/can speak 10% 38% 529 0% 14% 26%
Q4: ;e:f:s:etter when Teacher uses Japanese 23% 50% 27% 29 329 66%

: Feel tivat hen Teacher h

: Feel 1 tivat hen Teach
Q6 J::an;ses motivated when Teacher uses 189% 399% 23% 739% 18% 9%

Results broken down by teacher don’t show a large disparity between results from Table 1.3. However,
there are two noteworthy differences— 23 % of English Majors for the Optimal Position agreed to Ques-
tion 6, compared to 36 % of English Majors for the Virtual Position; and 66% of Non-English Majors for
the Optimal Position agreed with Question 4 compared to 36% of Non-English Majors for the Virtual Posi-
tion. These results seem to indicate that answers may somewhat reflect their teacher’s pedagogical style.
This could be the result of bias resulting from students trying to answer the questionnaire as they think their
teacher would like, or this could be the result of actual teaching pedagogy—that students of a Virtual Posi-
tion teacher tend to adapt and prefer that style after exposure, while students of an Optimal Position teacher
do likewise. This issue will be reflected upon and addressed further in the Questionnaire Shortcomings
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section of this paper.
Data from the high school students’ surveys (two classes, n =29) shows a high desirability of Japanese
use in the classroom:

Table 1.5: Preference of Japanese Use: High School Students

High School (n=29)

Disagree IEEZ; Agree
Q1: Relaxed when Teacher knows Japanese 3% 14% 83%
Q2: Relaxed when Teacher uses Japanese 0% 18% 82%
Q3: Respect Teacher who studied/can speak Japanese 3% 21% 76 %
Q4: Learn better when Teacher uses Japanese in class 7% 34% 59%
Q5: Feel more motivated when Teacher has studied/uses Japanese 10% 11% 79%
Q6: Feel less motivated when Teacher uses Japanese 45% 52% 3%

An overwhelming 83% of the high school students feel more relaxed in a classroom with an Optimal
Position teacher, 79% are more motivated in such a classroom, 59% expressed they learn better and only
3% stated it lowers their desire to learn English.

Lastly, the results of Question 4 show that students of all category groups seem to have a higher respect
for a teacher who has studied their L1 (Japanese) and can speak it to some extent. This may have to do
with feeling that someone teaching a foreign language should themselves have studied a foreign language
at some point, if not their own, to understand what it is like and the difficulties and challenges students
face. Barker (2003) similarly states “regardless of who the teacher is, if we see our job as teaching students
how to learn a foreign language, then common sense dictates that we should at least have had the experi-
ence of doing it ourselves” (9). Knowing the students’ L1 better prepares the teacher to anticipate potential
language learning problems and help students to overcome them.

Table 2: Student preference for NESTs using code-switching in the ESL classroom
The next five questions of the questionnaire were concerned with student preference regarding NEST’s
code-switching use in the ESL classroom:
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Table 2.1: Code-Switching Preference. All Students

All Students (n = 189)
Disagree 1121(1)2\’:/ Agree
Q7: Interesting/enjoy when Teacher uses code-switching (CS) 18% 39% 43%
Q8: Easier to understand when Teacher uses CS 18% 30% 52%
Q9: The Teacher using CS is an effective way of learning for me 24% 41% 35%
Q10: 1t’s confusing/not helpful when the Teacher uses CS 38% 39% 23%
Q11: Teacher should only use English or Japanese, not both together | 35% 42% 23%

The results from all the university students surveyed for this study (n=189) show 43% of participants
like and feel it is interesting when their NEST uses code-switching in the class, 52% find it easier to under-
stand and learn when the teacher code-switches, and 35% feel it is an effective way of learning for them.
Conversely, nearly a quarter of students find it both confusing and feel that only one language (either only
English or only Japanese) should be used in a single utterance.

Results differed more significantly from the data comparing Teacher A, who never uses code-switching
and whose students perhaps never experienced it before, to Teacher B, who occasionally utilizes it as a
scaffolding tool:

Table 2.2: Code-Switching Preferences: Teacher A & Teacher B

Teacher A (Virtual, no CS) Teacher B (Optimal, CS)
Don’t Don’t
Di A Di A
isagree | gree isagree | gree
Q7: Interest.ing{enjoy when Teacher uses 23% 43% 31% 15% 1% 539
code-switching
Q8: ga;sier to understand when Teacher uses 4% 13% 43% 13% 26% 61%
Q9: The Tea.cher using CS is an effective way 32% 47% 21% 18% 35% 47%
of leanring for me
10: It’ fusing/not helpful when th
Q10:1t's confusing/not helpful when the |50, | yj00 | 305 50% | 3% | 17%
Teacher uses CS
11: Teacher shoul 1 English
Q eacher should only use English or 24% 46% 30% 45% 18% 17%
Japanese, not both together

While 43% of the Virtual Teacher’s students feel it is easier to understand when code-switching is used,
only 21% answered code-switching is an effective way to learn, and nearly a third find CS confusing and
feel only one language should be used. In contrast, a much higher 61% of the Optimal Teacher’s students
agree with Question 8, nearly half with Question 9, and only 17% with Questions 10 and 11.

Results are inconclusive, but this disparity can perhaps be explained by Teacher B’s students having ex-
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perienced code-switching firsthand in the classroom and finding it to have benefits for them as a teaching
tool. However, results could also simply be reflecting student preference towards the teaching pedagogy
that is used by their instructor, and perhaps bias to answer the questionnaire in favor of that instructor.

Once again the largest disparity in the data results came when comparing English majors with non-
English majors:

Table 2.3: Code-Switching Preference by Major

English Majors Non-English Majors
. Don’t . Don’t
Disagree Know Agree Disagree Know Agree
01 i j hen Teach
Q7 nterest}ng{en}oy when Teacher uses 3% 43% 349 13% 33% 54%
code-switching
Q8: ]ée;sier to understand when Teacher uses 4% 31% 45% 10% 29% 61%
Q9: The Tea'cher using CS is an effective way 349 44% 22% 12% 18% 50%
of leanring for me
Q10: It’s confusing/not helpful when the 35% 35% 30% 42% 43% 159%
Teacher uses CS
Q11: Teacher should only use English or 5% 45% 30% 47% 37% 16%
Japanese, not both together

45% of English majors believed CS is an effective way to learn and 22% find it effective for them while
30% find it confusing and 30% disagree with its use. In contrast, 61% of non-English majors stated CS
makes learning and understanding easier and half find it effective for them, with about 16% finding it con-
fusing and disagreeing with its use at all. These results for Non-English majors came from both Teacher
A and Teacher B’s classes, which seems to indicate that even students who hadn’t been exposed to CS
directly seemed to desire it’s use to a certain extent as extra support in their L1 to ease them into the Eng-
lish Language classroom, while English majors had a stronger motivation to learn English and preferred it
much less in favor of only English utterances.

Data results for English and Non-English majors were separated out again to distinguish between Vir-
tual and Optimal Positions to discover if the teacher’s pedagogy greatly influenced student code-switching
beliefs:



Japanese University Students’ Views on Japanese and Code-Switching Use in the Native English Language Classroom 27

Table 2.44: Code-Switching Preference: Teacher A (Virtual Position)

English Majors Non-English Majors
. Don’t . Don’t
Disagree Know Agree Disagree Know Agree
. Interesti j hen Teach
Q7: Interes ?ng{enjoy when Teacher uses | o 44% 29% 14% 47% 399%
code-switching
: Easi hen Teach
Q8 Ce;swr to understand when Teacher uses 329 30% 38% 2% 42% 50%
: The Teach i i ffecti
QO9: The ea'c er using CS is an effective way 42% 43% 15% 1% 53% 36%
of leanring for me
Q10: It’s confusing/not helpful when the 5% 39% 36% 5% 57% 18%
Teacher uses CS
QI11: Teacher should only use English or 5% 44% 31% 21% 50% 29%
Japanese, not both together
Table 2.4B: Code-Switching Preference: Teacher B (Optimal Position)
English Majors Non-English Majors
Don’t Don’t
Di A Di A
isagree | gree isagree | gree
Q7: Interest?ng{enjoy when Teacher uses 18% 41% 41% 13% 26% 61%
code-switching
gz: Easier to understand when Teacher uses 14% 34% 52% 13% 20% 67%
Q9: The Tea.cher using CS is an effective way 259% 43% 129 13% 299% 5%%
of leanring for me
10: 1t fusing/not helpful when th
QI0:1t's confusing/not helpful when the | =700 | 370, | 50 51% | 34% | 15%
Teacher uses CS
11: Teacher shoul 1 English
Q eacher should only use English or 25% 439% 27% 60% 31% 99
Japanese, not both together

Data from both positions show that Non-English Majors still preferred code-switching use more than
English Majors, but there is clearly a higher desire for code-switching from students who experienced it in
Teacher B’s classes. 67% of Teacher B’s students find it easier to understand and 58 % find it an effective
way of learning, compared with 50% and 36% of Teacher A’s. This is easiest explained in the fact that
students of the Virtual Position instructor may not have experienced code-switching before and do not un-
derstand its benefits, which could account for the lower 36 %. However, 29% of Teacher A’s students feel
the teacher should use only one language in the classroom, which potentially reflects the positive influence
of a Virtual Position classroom and teacher on their code-switching views.
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Lastly, the high school data most strongly supports code-switching use:

Table 2.5: Code-Switching Preference: High School

All Students (n =29)
Disagree 112::2: Agree
Q7: Interesting/enjoy when Teacher uses code-switching 14% 28% 58%
Q8: Easier to understand when Teacher uses CS 13% 29% 58%
Q9: The Teacher using CS is an effective way of leanring for me 17% 34% 49%
Q10: It’s confusing/not helpful when the Teacher uses CS 49% 38% 13%
Q11: Teacher should only use English or Japanese, not both together | 45% 41% 14%

This is most likely due to the fact that many English classes high school students take have been taught
by a Japanese teacher who instructs and explains English primarily through Japanese. While Japanese in-
structors may not use code-switching to instruct, having a NEST who can create a bridge between the two
languages appears to be something high school students are wholly comfortable with.

Table 3: Student preference for when Japanese should be used in the classroom

The next several questions were focused on instances in the classroom when Japanese students felt
NESTs should use Japanese:

Table 3.1: Preference for Instances of Use: All Students

All Students (n = 189)
Disagree I]Zr?:)l;st/ Agree
Q12: Teacher should use Japanese to explain new words 10% 20% 70%
Q13: Teacher should use Japanese to explain grammar 13% 27% 60%
Q14: Teacher should use Japanese to talk about tests 12% 25% 63%
Q15: Teacher should use Japanese to explain reason for doing an activity | 20% 35% 45%

Results from all students surveyed showed 70% felt Japanese should be used to explain new words,
60% to explain grammar, 63% to talk about tests and 45% to explain the reason for doing an activity.
These results were surprisingly much higher than originally anticipated, especially compared to the prior
data results from Questions 1-11 on the questionnaire.

The data comparing Teacher A and Teacher B, as well as English and non-English majors showed more
of a divide, especially among the English majors, but still resulted in high results overall in instances of
learning new words, teaching grammar and explaining tests.
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Table 3.2: Preference for Instances of English Use. Teacher A & Teacher B

All Students (n = 189) Teacher A (Virtual) Teacher B (Optimal)
. Don’t . Don’t
Disagree Know Agree Disagree Know Agree
Q12: Teacher should use Japanese to explain 129% 22% 66% 99% 16% 75%
new words
Q13: Teacher should use Japanese to explain 13% 1% 559 13% 22% 65%
grammar
Q14: Teacher should use Japanese to talk 13% 29% 53% 129% 19% 69%
about tests
Q15: Teacher should qse Japanese to explain 5% 42% 33% 16% 27% 57%
reason for an activity
Table 3.3: Preference by Major for Instances of English Use
All Students (n = 189) English Majors Non-English Majors
. Don’t . Don’t
Disagree Know Agree Disagree Know Agree
Q12: Teacher should use Japanese to explain 17% 24% 509 29 15% 3%
new words
Q13: Teacher should use Japanese to explain 19% 3% 49% 6% 21% 73%
grammar
Q14: Teacher should use Japanese to talk 20% 30% 50% 39 17% 20%
about tests
Q15: Teacher should 1.1s§ Japanese to explain 30% 44% 26% 2% 24% 68%
reason for an activity
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Data results broken down by Virtual Position and Optimal Position regarding Major didn’t result in
much significant disparity:

Table 3.4A: Preference by Major for Instances of English Use — Teacher A (Virtual Position)

All Students (n =189) English Majors Non-English Majors
Don’t Don’t
Disagree Kl(l):)lw Agree Disagree K;):)lw Agree
Q12: Teacher should use Japanese to explain 19% 24% 57% 0% 15% 85%
new words
Q13: Teacher should use Japanese to explain 20% 37% 43% 0% 21% 79%
grammar
Q14: Teacher should use Japanese to talk 20% 30% 50% 0% 25% 75%
about tests
Q15: Teacher should 1}s§ Japanese to explain 31% 50% 19% 1% 28% 61%
reason for an activity
Table 3.4B: Preference by Major for Instances of English Use — Teacher B (Optimal Position)
All Students (n =189) English Majors Non-English Majors
Don’t Don’t
Disagree I(I(‘::)lw Agree Disagree Kzf)lw Agree
Q12: Teacher should use Japanese to explain 16% 20% 64% 49 14% 2%
new words
Q13: Teacher should use Japanese to explain 18% 25% 57% 99% 21% 70%
grammar
Q14: Teacher should use Japanese to talk 21% 29% 50% 6% 1% 3%
about tests
15: Teacher shoul t lai
Q eacher should L}s§ Japanese to explain 27% 36% 37% 79 21% 2%
reason for an activity

As expected, Non-English Majors responses were quite high, while English Majors were lower, but
English Majors responses were still higher than expected—nearly half of them agreed with Questions
12—-14. The reason for the divide in this data is puzzling, and seems to contradict students’ prior responses
regarding NEST use of Japanese in the classroom. While the reasoning is unclear, students perhaps were
still thinking of their high school education, and which areas they were most used to being taught by their
Japanese instructor in their L1. Judging from the high results of the high school data, Japanese students are
used to learning English grammar and new vocabulary from a Japanese teacher primarily in their L1, and
they appear to still hold onto vestiges of this learning practice even during their tertiary education.
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Table 3.5: High School — Preference for Instances of Use

All Students (n =29)
Disagree Ier?:)l\;t Agree
Q12: Teacher should use Japanese to explain new words 0% 10% 90%
Q13: Teacher should use Japanese to explain grammar 3% 14% 83%
Q14: Teacher should use Japanese to talk about tests 14% 17% 69%
Q15: Teacher should use Japanese to explain reason for doing an activity | 17% 24% 59%

The first of the final two closed questions of the survey asked about overall preference regarding Japa-
nese use in the classroom:

Table 4.1: Overall, do you prefer your teacher to use Japanese in class?

Table 4.1: Preference of NESTY Japanese Use by Teacher: University Students

50% -+ 47%

45% A
40%
40% A

35% 33%
30%
30% -

mALL
25% - 23% 24%
7 W TEACHERA

19%
20% -+ 17% OTEACHERB

15%

15% 1 12%

9%

10%

5%

0%
Strong Disagree Disagree No Opinion Agree Strong Agree
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Table 4.2: Preference of NESTS’ Japanese Use: High School Students

41% 41%

45% A
40% A
35% -
30% -
25% -
18%
20%
15% -
10% -
5% - 0o 0%
A _—
0% T T T T f
Strong Disagree No Opinion Agree Strong Agree

Disagree

Overall, the majority of students, both university and high school, answered strongly to this, includ-
ing students not only from Teacher B of the Optimal Position, but from Teacher A of the Virtual Position
as well. When asked what the advantages of a NEST using Japanese in the classroom are (the first open-
ended question of the questionnaire) students most commonly answered:

AL THOHAFEZ-o T NDE, PLLLLTRELRZITHIENTE S,

(If even just a little Japanese is used for us, I can relax somewhat and participate in class.)

L CHGERBA LW o TSI EHRFERE ) DITREH S,

(It’s useful to explain difficult vocabulary or times when everyone is confused.)

- BEFD P CE L WAEGEIZD Lo ) EED S,

(Communication can still occur even with students who don’t know much English.)

CRENA L - RHE s,

(Class can progress smoothly.)

I L CHGEDH % KV > TS AULIRE S BIZZE TS S E7TEBEH T,
(If Japanese is used to explain new words 1 feel I can learn and use them quicker.)

C HEGHTNFTIRG A5 L DT HARGHZ L THIIZERZ TS s DT A2 55,
(When I don’t know how to answer only in English, the teacher understanding Japanese and an-
swering my question is incredibly helpful.)

CAATA TOREPHAEZWIRL T D 2B L HTDHKRN S,

(If I know my native teacher has studied Japanese I know I can also work hard and succeed.)

Judicious Japanese use by the NEST can be used to help clear student confusion, help students relax and
increase motivation to learn. Furthermore, it can allow students not proficient enough to speak entirely in
English to still participate and feel included in class, and to provide for an overall “smoother” classroom
with less uncomfortable or awkward silences when students do not understand or do not know how to
respond, or when a NEST cannot efficiently communicate a certain learning goal or activity due to the lan-
guage or culture barrier.
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Table 4.3: Preference of NESTS' Japanese Use by Major
50% - 48%
45% -
40% A
35%

359 - 34% 349

30% A

25% A B Non English Majors

20% - 18% English Majors

15% -
11%

10% -
5% 1 2% 4%

0, | H L

Strong Disagree No Opinion Agree Strong Agree
Disagree

While the majority of Non-English majors answered strongly positive to this question, far fewer English
major students agreed:

When asked what the disadvantages of a NEST using Japanese in the classroom (the second open-ended
question) the top answers students provided were:

cDE VAT XL EFGEDHIRIZ L 5500 b o0 Bty
(I it’s used too much it’s no longer an English class. It’s a waste.)

C GEDFEED AR L Lo b Lk,

(It maybe defeats the purpose of having a native English teacher.)

- BEHETIIEGH 2 D EGED W5 o
(Students will use English less in class.)

: H%kggl:tlﬁ TLF 50
(I end up getting used to relying on Japanese.)

CHAFEZMATAZ LI, BRIIARCELZ T E M LVHENELZ O W E RS,
(If Japanese is used I can understand the meaning, but I think I can’t remember new vocabulary
then.)

C BFEDOMODEL Do
(It slows down my English growth and learning.)

CHAGEICRIF B KRN TETLE v, IV CHEAT 2 HEEZFEE 2V,

(I'll get into the pattern of always using Japanese to escape when I don’t understand, and if I go
abroad I won’t be able to communicate or speak well.)

Students commented that overuse of Japanese by the NEST in their English class defeats the purpose of
having a NEST in the first place, and shifts the focus and spoken language of the class away from English
and more to Japanese. Students get used to “taking the easy way out’ and responding in Japanese when-
ever they are confused instead of attempting to answer in English. This reliance on Japanese some claimed
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slows down their English growth and learning, hinders new vocabulary retention, and is possibly detrimen-
tal to those who wish to travel or study abroad in the future and wish to have a pure Virtual classroom.
The last of the final two closed questions of the survey asked about overall preference regarding code-

Jason D. Gold

switching use in the classroom:

Table 5: Overall, do you prefer your teacher to code-switch in class?

50%
45%
40%
35%
30%
25%
20%
15%

10%

5% A

0%

50%
45%
40%
35%
30%
25%
20%
15%
10%

5%

0%

Table 5.1: Preference of NESTs" Code-Switching Use by Teacher

45%
J 43%
42%
1 27% 60 21%
] mALL
1 22%
- u TEACHER A
1 17%
15% OTEACHER B
| 11%
1 - 69/0 7(3/“
an 3% 5, D
Strong Disagree No Opinion Agree Strong Agree
Disagree
Table 5.2: Preference of NESTs" Code-Switching Use by Major
46%
40%
31%
27%
22% B Non English Majors
& English Majors
15%
5% 6% 5%
3% l
. — -

Strong
Disagree

Disagree  No Opinion

Agree

Strong Agree
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Table 5.3: Preference of NESTs' Code-Switching Use: High School

38%

40% -
35% -
30% - 28%
24%
25% -
20% A
15% A
10% - Jals
3%

5% -
O% T T T T 1

Strong Disagree No Opinion Agree Strong Agree

Disagree

Surprisingly, the majority of all students answered positively to this question, much more so than an-
ticipated, with nearly half of students of the Virtual Position Teacher and English majors agreeing or strong
agreeing, and only 22% of Teacher A’s students and 18 % of English majors disagreeing. When asked
what they thought of code-switching (the third open-ended question of the questionnaire) the most com-
mon positive results were:

EGERE D) L TONBEZHFETE L VIFICHER TRV EH D,
(I think it’s good to use when students really don’t understand content.)

c HERGHET O HFTHHW T T 70UL, BFT S 2 EDIE0 %s LMD,
(I think using both Japanese and English helps understanding to occur quicker.)

- Code-switching Z JE/EAE > TS MG E, LD Dr DI SHMBRTESE, HIICEEL
PIODTHH#HIZ R S,
(If the teacher uses code-switching for us, it’s easier to study and answer questions, and helpful for
learning.)

COLPNBDD) . FRELRT S RBOTRHTT2DIERNEH S,

(I think it’s good because I can understand (word) relations, and it makes it easier to understand.)

However, negative comments to code-switching use consisted of:

CHIEICEBAF T, HERGFGTED XETHo T BEREFISKRLIZIH S 2= LSMED %
WHHL
(It’s interesting and can be used in everyday communication, but in the classroom except for cases
where I really don’t understand it shouldn’t be used.)

RN FTXBEGFDD DL,
(If used too much it’s difficult to understand.)

cHEVRLLWEL D, HFHTEHMET > TH 6, ALEKTHRGZETE o2 R0
HIZh 5.
(I don’t think it’s very good. Everything should be said in English first, and then afterwards the
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same meaning in Japanese is best. I can learn this way.)
“I disagree to speak code-switching because I want to speaking skills in English and It’s English

»

class.’

Table 6: Student preference for NESTs being able to speak Japanese
The final open-ended question on the questionnaire asked students if they had the choice, would they

prefer to be taught by a teacher who understood and could speak their L1, or one who could not:

Preference All ’I(‘i?i:f;l[; '(l"(e)z;)ctlll;:j; l;/;:gjl:;lsl No;\l/[szils}l High School
Can 68% 55% 78% 56% 82% 92%
Cannot 17% 23% 12% 25% 8% 0%
Either 15% 22% 10% 19% 10% 8%

Results were rather high in all categories—55% of Teacher A’s students, 78 % of Teacher B’s students,
56% of English Majors, 82% of Non-English Majors and 92% of High School students specifically prefer
a Japanese-competent NEST teacher. These numbers can be explained by reasons already given above;
the desire for L1 support while they are at the beginning levels of English learning or making the transition
from high school to a university ESL classroom setting.

In contrast, 25% of English majors specifically stated they prefer not to have a Japanese competent
teacher, in order to take full advantage of having a native English-speaking teacher and to receive as much
English input and output opportunities as possible.

Interestingly, 23 % of Teacher A’s students (Virtual Position) compared with only 12% of Teacher B’s
students (Optimal Position) prefer not having a NEST who can speak Japanese. This contrast is either a
result of sampling bias, or it shows that an instructor’s teaching approach and pedagogy has an influence
on Japanese students’ opinion of L1 use in the classroom. If a teacher is proficient one is able to utilize
alternative methods to using a students’ L1 to make oneself understood and teach the lesson effectively.

Questionnaire Shortcomings

Due to environmental constraints, one shortcoming of this questionnaire was sampling bias— the sur-
veys used for this research study were administered to students in their own classes by their own teach-
ers, which increased the likelihood that students’ responses were judgments on the characteristics of the
teacher, not only on the statements in the questionnaire. This may always be an issue when conducting a
questionnaire, but may have been less so if the students had been able to respond in a neutral environment
— away from the classes in question, and by a different instructor — and if more emphasis was spent on
the fact that they are considering the total of their English-language-learning experience when responding.

The other difficulty with the student responses to the questionnaire is that it is impossible to truly know
what the students were rating: use of L1/codeswitching in general, their particular teachers’ use of L1/
codeswitching, or even their particular teacher. While the beginning of the survey explained students were
supposed to answer not for a particular teacher but in general, and despite the fact it was an anonymous
questionnaire it is still possible some students responded in accordance with what they guessed their teach-
er wanted to hear, based on his/her adoption of a certain position in the class.

In this respect having two teachers of different stances conducting the surveys may have been somewhat
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counterproductive—since students have a wide variety of classroom experiences, it did not control what
they were exposed to, and may have prejudiced the students with regards to which responses they will think
are welcome/unwelcome. On the other hand, this author felt it would be valuable to create a clear distinc-
tion between Virtual and Optimal Position Teachers, and include this variable in order to see how much the
immediate environment (and perhaps students assumptions regarding the preferences of the teacher) might
influence responses.

This possible bias is most relevant with regards to the responses of the Virtual class of students in this
research study. The data seems to reveal that when they were asked direct questions about methodology,
they were somewhat biased in favor of the given teacher’s method (given their lower results than the Opti-
mal class of students). When the same students were simply asked about their preference for Japanese or
no Japanese, they seemed to increase in their favor of the use of Japanese.

Two possible conclusions can be drawn from these results: 1.) That Virtual classroom students also pre-
fer their NEST to use (a judicious amount of) their L1 while teaching English, as was shown in Table 4.1,
and if a different instructor had administered the survey their responses to the Questions 1-11 would have
been higher not accounting for teacher bias and considerations in their responses; or 2.) A teacher’s peda-
gogy has a tangible influence on student’s perception and opinion of L1 use in the classroom—a certain
percentage of students in a Virtual classroom tend to prefer that style of classroom after being accustomed
to it, and likewise for students in an Optimal classroom. Future studies on this topic should take into ac-
count these considerations. Further research in this area would also benefit from a larger representation of
university students from a variety of universities (public and private) as well as wider range of majors, and
should be tested in many different settings.

Conclusion
As Weschler (1997) succinctly stated:

The use of Japanese in and of itself in text and in the classroom is not the problem. For the student,
it can act as an obstacle or a tool in the struggle to master English. And like any tool, it can be used
skillfully or misused. It can have good or bad effects. Whether it is useful or detrimental depends
entirely on the goal to which it is applied, the type of language being translated, the materials used to
apply the method, and the procedures used in the classroom (p. 38).

In a communication context, limiting the teacher’s use of spoken Japanese is still in the students’ best
interests. Japanese university students enrolled in English classes, especially those taking it compulsorily,
have only a few chances a week to practice English, and most likely even fewer opportunities to use Eng-
lish communicatively outside the classroom in everyday life. Teachers must resist the temptation to “take
the easy way out” during a lesson by providing a quick Japanese translation when the concept could have
been explained in English using an alternative method or approach. Using Japanese too often will cause
it to become a crutch for students, and they will continue to rely on translations more and more instead of
challenging themselves to discover the meaning for themselves.

Additionally, using a students’ L1 in the classroom to assist with language learning only works in a
monolingual classroom. Teachers need to be adaptable and have the necessary skills and ability to suc-
cessfully teach in any environment. However in a country like Japan with predominantly monolingual
classrooms and primary and secondary English education the way it is, adhering strictly to the ‘English
Only’ dogma is illogical. There are undoubtedly teaching moments where both teachers and students feel
a lesson may cry out for Japanese input. Furthermore, if instructors know both the L1 and L2 they can



38 Jason D. Gold

recognize, anticipate and correct common mistakes and false assumptions by comparing the two languages,
and help students overcome making such mistakes again in the future.

Changes and improvements to one’s teaching pedagogy and class content should not rely only on self
and teacher monitoring and evaluation, but also on feedback and information gathered directly from learn-
ers. The results of the student questionnaires distributed in this study have shown that there are definitely
areas of learning where using Japanese or code-switching as a scaffolding tool has positive effects, and is
desired by the students themselves to help facilitate their learning. Using the L1 prudently does not detract
from L2 acquisition but ensures all students understand the content being learned, and can help speed up
comprehension which might otherwise require a prolonged diversion from the lesson. “The occasional,
prudent use of Japanese by NESTs can both lighten up the atmosphere and aid in student learning” (Norman,
2008, p. 38).
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Appendix

Teacher use of Japanese in your English Classes

REOE A/ RFEDRR: / FEDLE

DT Vr— M TREOSRED ARB~OEM, KEORENZEFICAARBRERATI L, HEOE
AEPZFEFT code-switching ZEATH I &1 ITOWVWTNICB ERDERREZ 2AETHIONEH T,
TEAETEEICETOEMIZEZTLEEY, BbRTEOARNIRTEATBENLET,
RERBRITAED BLSMCIIFIA LERA,

WOERIZ, 1755 £ TOEZXZBAT, BRDEED FHRIZENTLIEEY,

1 2 3 4 5
Strongly Disagree Disagree No Opinion Agree Strongly Agree
(&< 25 TR (& 9 Tikzwy) B2z (£5895) (ETHEIED)

KBOEEFBECEAFBEEI Z LITOVT:

1L REFARBESND L, BEFLoLELLTBMTE D,

2. RENERFBTHATIL, BEPLoLEZLLTBMTE S,

3. REFBEAFEHRLICVFEELIFEZH-TNDIE, BEDI LbLo LBEHTES,

4. FRENPBARBEPERLIZVEELILHoTD, bo LEFORETEEND,

5. EEFPEETCARFEZEI L, Lo LNANEMETED,

6. EAEPEREPICEARBELED L. KFEEMRTIKN R 2D,
“Code-switching”iZ 2\ T :

Code-switching DEB : RICXOHFICHEFL BEATBEZHEIZ L,

5l Z 1 %: “Write your answer in AXZE"” “T& 3 /217 ask questions.” “I care most about the /27 of your writing.”

1. EEOSEADPEEPRIT code-switching Z4F 5 DI BRIV,

2. HEEDFEAEN code-switching 5 H, bo LoD LTV LB NI,

3. FFEDFAED code-switching 65 DA, BRI L > UIHRMRFEEHFEL LB,
4, _ FEFEOIEAEMN code-switching Z{E D L, bbb L RITIZRVWERD,

5. BEFEOEAREELT THEITIZI NV, AHDOEETITIHZ D& TR,

© Jason D. Gold 1
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WOEMIZ, 1755 ETOEXEZRAT, EMOBOTRICENTIZEL,

Jason D. Gold

1 2 3 4 5
Strongly Disagree Disagree No Opinion Agree Strongly Agree
(BLZI TV | (F 9 ThARW) (B b2 (£589) (ETHESEI)

Code-switching D& : AILXDOFICEFELBEATFELZEI> Z L,

ROBE, EFEDRXAEN HATE J> code-switching THEHLTH L V@

L FLVHEEOHHA

2. EOBHHA

3. REBIZOVWTOFHA
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